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‘1’cchno]ogy in school is a hot topic of discussion tbcsc  days. “’1’ cchno]ogy” in this context is
synonymous with computers and tclcco~lllll~]]~icatiol]s.  Schools arc being asked to enter the
information age by investing in mm-c computers pcr child aml acquiring connections to the
information superhighway. Wc wi II soon bc seeing the appearance of “bard” networks, call ccl
Wide Area Networks (1 .ANs) and Wide Area Networks (WANS).  lmporlant as these arc, though,
they achicvc  no educational goals in and of thcmsc]vcs;  they simply provide an infiastructurc for
essential ]carning. other kinds of “sof(” networks arc needed to reach the expectations promised
by technology.

lncorporat ing “hard” networks and other technologies requites important changes, particular] y in
the area of staff dcvclopmcnt.  ‘1’cachcrs must play a greater role in influencing their own
dcvclopmcnt  and that of their peers. ‘1’hc reason for this is quite simp]c:  while there is much
agrccmcnt  that tcchno]ogy  integrated into curriculum is a good thing,  there is ICSS direction about
how it should take place, what it will look like, how long it will take, and how much it will cost.
It is unlikc]y  that sufficient resources for staff dcvclopmcnt  in technology will be found.

‘1’here is hope, however, in the very nature of tclcco]]ll~~~lllicatio]ls  tcchno]ogics.  Applications
im’itc the user to join networks of other users with like interests. Ncw rcsourccs,  instructional
strategies, curriculum, educational software, assessments -- just about any area of education can
bc discussed in cybcrspacc.  ]fthis can bc done mith co]lcagucs  across the country, even across
the world, why can’t frequent dialogue bc encouraged with colleagues across the hal 1 in the same
school? ‘1’hc problem oftcachcr  isolation has often been too low a priority, but the ncw
tcchno]ogy  demands that it end. Morcm’cr, school administrators at the school site or district
ICVCI, charged with rcsponsibilit  y for staff dcvclopmmt,  must enable their teachers to bc partners
in reform, rather than targets of reform.

Staff dcvclopmcnt should bc a joint effort by tcachcrs  and administrators bccausc  both arc
stakcholdcrs.  in tcclmology,  teachers shou]d take a leadership ro]c in defining  training areas and
forming networks to develop their skills. ‘J’cachcrs should also realize that inadequate funding
can almost bc expcctcd. ‘1’cachcrs,  rccog,nizing  that tcchno]ogy  accclwatcs changes in school
curriculum and that district/state/federal resources arc slow to anticipate areas requiring staff
supJmrt, should form their own networks to focus on subject areas, software, hardware,
tclcc(~ll~lll~]  ]]icatio]ls, otbcr  technical areas -- whatever will cnbancc  their skil Js. IIialoguc among
teaching professionals will bc increasingly important as the usc of tcchnoJogy  evolves. } lcncc,
“sof[” networks -- defined and dircctcd by tcachcrs  and using the best tools ofthc information
agc -- arc nccdcd  to achicvc  a transformation of school curriculum, instructional delivery, and
Jcarning  structures.


